




This led to a diminished participation during the course of the year2. All three 
surveys remained unchanged in the second year, except for the distribution timing of 
the third survey. They were sent via email to student addresses provided by the 
Institution.  

The first survey (conducted in January 2012 and 2013) measured general student FB 
usage. The second survey investigated the way in which students communicate with 
each other and whether or not they use FB for communication with other students and 
if so, whether they use individual pages: 1) project group (6-9 students per group), 2) 
class page (+/- 30 students per class) and 3) year page (all first year students, max. 
904). The purpose of FB usage was measured using four different categories: 1) 
information sharing (receiving/providing information and generating ideas), 2) 
sharing for educational purposes (for learning, problem solving and sharing of work), 
3) social purposes (retrieving personal information about others or themselves, to 
chat, make appointments and generally keep in touch), 4) leisure (gaming and 
relaxation). The third survey, conducted in May/June (2011 cohort) and in April/May 
(2012 cohort), additionally measured the use of different FB pages. 

Results and Discussion  

The students identified Ping and WhatsApp as the most popular services. Indeed, in 
2011 and 2012, some 51.9% and 88.4% of respondents respectively specified these as 
their preferred method for contacting other students. However, the surveys also 
revealed that students use FB for such contact. For the 2011 cohort, some 95.3% of 
respondents had contact with other students via FB, whilst in 2012 the percentage 
increased still further to 98.5%. As the year progressed the percentages of various FB 
pages used by students also increased. Over the two consecutive years, project page 
use increased from 37.2% to 89% (2011), and 58.1% to 88.4% (2012). The class page 
appeared somewhat less popular in 2011; increasing from 24.5% to 57.2%. However, 
as it was mandatory to join the class page in the 2012 career-counselling module, the 
two years were not compared. Finally, the first year page witnessed the largest rise in 
2011; from 8.3% to 71.0%, and in 2012; from 16.8% to 74.6%. Clearly, students use 
FB for contact with each other, without either encouragement from, or request to do 
so by teachers.  

In 2011, some 76.9% of students used SNS for social purposes, and in 2012, some 
68%. FB usage for the purpose of exchanging information was 72.6% and 91.7% for 
both years respectively. In 2011, some 57.6% of students used FB for educational 
purposes, whilst in 2012 this grew to 66.6%. Leisure recorded the lowest score: just 
24.8% and 8.5% respectively. 

The purpose of FB usage was tested for any correlation to the use of different FB 
pages, using Spearman’s rho (one-tailed), displayed in table 13. As shown in the third 

                                                 
2 When taking into account the number of dropouts (voluntarily or mandatory due to insufficient study 
results) the percentages of participants in 2011 were: 88.94% in September 2011 (804 out of 904 
students), 76.50% in January 2012 (599 out of 783 students) and 55.11% in June 2012 (415 out of 744 
students). In 2012 the percentages were: 85.73% in September 2012 (775 out of 904 students), 59.34% 
in January (432 out of 728 students) and 39.88% in April (276 out of the 692 students). 
3 Due to the limited number of pages available, all output related to this correlation has been compiled 
in one table. 
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column of table 1, there’s both a demonstrable positive and negative correlation 
between the purpose of FB usage and the use of different FB pages. With a correlation 
coefficient of 0.300, the most significant (α=0.01) positive relationship in 2011was 
found between FB usage for educational purposes and the membership of a FB 
project group page. 
Table 1. Correlation purpose of Facebook usage and contact by Facebook and the use of pages survey 

2 in (January), 2011 and 2012. 

Purpose of 
Facebook  
usage 

Facebook 
contact and 
pages 

2011 
Spearman’s 
rho 

2012 
Spearman’s 
rho 

Correlation within purpose, 
between contact & page use & 
within page use 

2011 
Spearman’s 
rho 

2012 
Spearman’s 
rho 

Information Contact 0.179** 0.009 Information /Education 0.501** 0.150** 

Information Project page 0.227** -0.010 Information/Social -0.024 0.280** 

Information Class page 0.250** 0.144!** Information/Leisure -0.126** 0.000 

Information Year page 0.106** 0.068 Education/Social 0.030 0.177** 

Education Contact 0.181** 0.030 Education/Leisure -0.027 0.072 

Education Project page 0.300** 0.146** Social/Leisure 0.316** 0.151** 

Education Class page 0.225** -0.015! Contact/Project 0.192** 0.081* 

Education Year page 0.077* 0.051 Contact/Class 0.114* 0.200!** 

Social Contact 0.177** -0.017 Contact/Year 0.159** 0.032 

Social Project page 0.045 0.115** Project/Class 0.051 -0.182!** 

Social Class page -0.040 0.137!** Project/Year -0.013 -0.370** 

Social Year page -0.090** 0.079* Class/Year 0.048 -0.026 

Leisure Contact 0.046 -0.106* 

Leisure Project page -0.199** 0.009 

Leisure Class page -0.098* 0.077! 

Leisure Year page 0.013 0.037 
!Class page membership was mandatory as part of the career-counselling module. 
• **. Correlation is significant at the 0.01 level (1-tailed).  *. Correlation is significant at the 
0.05 level (1-tailed). 

Other correlations greater than 0.199 (α =0.01) in 2011 were found between: FB 
usage for information sharing and a) membership of a class page (0.250, α =0.01) and 
b) membership of a project page (0.227, α =0.01), FB for educational purposes and 
membership of a class page (0.225, α =0.01). The most negative correlation 
coefficient (- 0.199, α =0.01) in 2011 was found between FB usage for leisure 
purposes and contact via a project page. There are also correlations between the 
various categories of FB usage. The most powerful correlation of all, however, was 
not between the purpose of FB usage and the use of a particular page, but rather 
between FB usage for education and information (0.501, α =0.01). Another 
demonstrable correlation exists between FB usage for leisure and social (0.316, α 
=0.01). These figures are even more compelling when taking into account the 
negative correlation between FB usage for leisure and FB usage for information (-
0.126, α =0.01).  

Table 2 (column three) displays correlations between the purpose of FB usage, 
measured in the second survey (January 2012), and contact via FB and the use of 
pages in the third survey (June 2012). None of the correlations are greater than 0.199. 
The strongest of these weaker correlations exists between the use of a FB project page 
and information sharing (0.172, α=0.01). Other weak correlations exist between: 
project page and education- (0.124, α=0.05) and social use (0.130, α=0.01); the use of 
a class page and information (0.112, α=0.05) and education (0.115, α=0.05) and social 
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(0.116, α=0.05); contact via FB and the use of a project page (0.192, α=0.01), class 
page (0.114, α=0.05) and year page (0.159, α=0.01).  

Table 2. Correlation between purpose of Facebook usage and contact by 
Facebook and the use of pages. Purpose of Facebook usage taken from survey 2 
in 2011 and 2012, contact and page use taken from survey 3 in 2011 and  2012. 

Purpose of 
Facebook  
usage (survey 
2) 

Facebook contact 
and pages (survey 
3) 

2011 
Spearman’s rho 

2012 
Spearman’s rho 

Correlation within 
contact and page 

use survey 3 

2011 
Spearman’s rho 

2012 
Spearman’s rho 

Information Contact 0.061 0.032 Contact/Project 0.192** 0.071 

Information Project page 0.172** -0.006 Contact/Class 0.114* 0.142!** 

Information Class page 0.112* -0.022! Contact/Year 0.159** 0.100* 

Information Year page 0.039 0.141* Project/Class 0.051 -0.027 

Education Contact 0.037 0.038 Project/Year -0.013 0.049 

Education Project page 0.124* -0.002 Class/Year 0.048 0.145** 

Education Class page 0.115* -0.114! 

Education Year page -0.011 0.032 

Social Contact 0.125* 0.102 

Social Project page 0.130** 0.108 

Social Class page 0.116* -0.028! 

Social Year page 0.109* 0.090 

Leisure Contact 0.068 0.037 

Leisure Project page -0.077 0.120* 

Leisure Class page -0.045 0.070! 

Leisure Year page 0.082 0.057 
! Class page membership was mandatory as part of the career-counselling module. 
**. Correlation is significant at the 0.01 level (1-tailed).  *. Correlation is significant at the 0.05 level 
(1-tailed). 
Although the correlation between FB usage for educational purposes and the 
membership of a Facebook project group page is weaker in 2012 (see table 1), it’s 
also the strongest correlation found that year; 0.146 (α=0.01). Unlike 2011, the 
strength of this and all other significant correlations is less than 0.199. However, this 
is not the case for the correlation between the use of different pages and purposes. The 
greatest correlation for the use of different pages is found between social and 
information (0.280, α=0.01). Remaining correlations of note are less than 0.199 
(social/education; 0.177, α=0.01, social purposes/leisure; 0.151, α=0.01, 
education/information; 0.150, α=0.01). Although negative, the second strongest 
correlation thus far, is between the use of a project- and a year page (-0.370, α=0.01). 
The use of FB for contact has a positive correlation with the class page (0.200, 
α=0.01). The weak, yet negative correlation between the use of a project- and class 
page (-0.182, α=0.01) in 2012 is unexpected, especially bearing in mind the 
mandatory membership of a class page as part of the career-counselling program that 
year. The correlations between purpose of FB usage (measured in the second survey) 
and contact via FB and the use of pages (in the third survey) are also displayed in 
table 2 (column seven). Again, in 2012, none of these correlations are greater than 
0.199.  
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Conclusions 

Certain correlations were expected, such as FB usage for educational purposes and the 
use of a project page; the positive correlation between education and information and 
the use of a class and a year page; contact via FB and its use for education and 
information; the use of a project and a class page with education and information. It’s 
also not surprising that social purposes positively correlate with contact and use of 
different pages. When accompanied by the negative correlation between, 1) leisure 
and a), the use of a project and, b) of a class page in 2011 and, 2) between leisure and 
FB contact in 2012, it appears that those using FB for educational purposes, do so via 
their FB page and project page; those using FB for leisure purposes on the other hand, 
make less use of a project or class page. The negative correlation in the second survey 
of 2012, between the use of a project page and a year page, and the slightly negative 
correlation with class page, supports the notion that those using FB in small groups 
(project) don’t use year or class pages. These correlations do, however, provide an 
even greater incentive for measuring SNS activities, particularly if one wishes to 
accurately predict student success using (elements of) the integration and engagement 
theory. Furthermore, those less positive correlations found in 2012, when membership 
of a class page was mandatory, and the negative correlations between the use of a 
class page and contact between students, membership of a project page and FB usage 
for social purposes, demonstrate that Facebook isn’t necessarily a positive influence 
on education. One might even go as far as to suggest that teachers shouldn’t interfere, 
by keeping ‘their’ tools separate, or by using another platform with the same 
capabilities, which is more informal and less distracting. 
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